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5 mins 
Suggested script: This training is separated into seven modules. Each module will describe a different aspect 
of your role as respite providers. As with any training, we won’t cover every situation that might occur while 
you’re on the job. We’ll talk about how to handle unique situations and when to check in for help later. For 
now, spend this time thinking about how well this training describes the role you signed up for.  

At this point in the training it will be important to establish some ground rules. What is acceptable to you as far 
as learner participation is concerned? 

Below are some sample ground rules. However keep in mind that the best ground rules are individualized to 
your learners.  

• Everything that’s said in training is confidential 

• Strengths-focused language is expected from all  

• One person talks at a time 

• Cell phones should be on mute 

• Return from breaks on time 

Once you’ve elicited some rules post them in a conspicuous place and refer to them as needed throughout 
the training. 
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Note:  

This is the shortest module in the training. Its purpose is to provide the learner with 
a baseline understanding of what respite is. At the end of this module is a very 
short practice that will check for learner understanding.  

The entire module, including the practice at the end, should take about 20 
minutes to complete. 
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Magellan Health, Inc
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Note:  

This definition describes respite as it is understood and delivered in Louisiana. In 
your delivery you should note that wraparound and Child and Family Team 
Mission will be described in subsequent slides. 

Use discussion questions to get learners talking early and throughout the training. 
Ask open ended questions and wait until learners respond to establish a 
precedent that you are willing to wait for an answer. Initial responses to learner’s 
comments should be encouraging, even if they aren’t technically correct.  

Discussion:  

You might try some of these questions, or others that might be better suited to your 
specific audience. 

•How is the role as it’s described here the same or different from what you 
anticipated? 

•Why might caregivers need relief from their children? 

•What if anything stands out to you here?
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The Center on Disabilities and Human Development
University of Idaho
The State of Idaho Children’s Mental Health Program
The Idaho Federation of Families for Children’s Mental Health, Inc.
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Note: 

This simple slide uses terminology learners may not have heard yet. If that’s the 
case, help them by using language that they might be more familiar with. 

Suggested script: 

Respite goals are always determined by the family. Activities will look different 
from one child to the next. It’s important to learn what the child likes to do and 
what they’re good at before planning any activities. 
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Regional Research Institute for Human Services, 2002
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Note: 

This straightforward slide might be enhanced by sharing a brief story of a family 
who’s used respite and experienced a positive outcome. 
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Note: 
This is a large group activity. The practice is so named because the descriptions should be brief 
enough to complete during an elevator ride.  

This practice is a check to determine if learners understand the role as you’ve described it. Ask for 
separate responses for each of the listed roles then record them on a board or large Post-It. 
Reframe language as necessary, encouraging learners and reminding them there’ll be 
opportunities for practice at various points throughout the training.  

Before moving to the next module, provide the following summary: 

• Though time is spent with the youth, the purpose of respite it to provide relief for the caregiver.

• Respite is family directed. The caregiver determines which activities are supportive or 
appropriate for the youth.  

• Activities should be based on the youth and family’s strengths. 

• The youth benefits by experiencing some fun, low stress activities and maybe by learning a thing 
or two. 
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Note:  

Module 2 is six slides long. Its purpose is to help learners understand wraparound, 
which is the primary planning tool for Louisiana’s high needs population. Learners 
will learn what their responsibilities are in the context of the wraparound plan 
developed by the child and family team. It’s possible this information will be 
entirely new for learners. If that’s the case, check for understanding frequently as 
you move through the slides. 

Review of these slides should talk approximately 20-30 minutes.  
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National Wraparound Initiative, www.nwi.com
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Note:  

If the trainers are unfamiliar with wraparound, they can review information Louisiana wraparound and The 
National Wraparound Initiative.  

It’ll be important for learners to understand what wraparound is. The following are some additional points you 
can offer for grounding or clarity: 

• In Louisiana, wraparound is authorized by the Coordinated System of Care (CSoC) and administered by 
Magellan Health.  

• Wraparound has been operating across the country and the world for the last 30+ years.  

• Wraparound in Louisiana is provided across the state by 9 different agencies, collectively known as WAAs. 

• Youth in Louisiana receive wraparound services for as briefly as a couple months to as long as a couple 
years.  

• The person who manages the planning process is called a facilitator. Every family has one. 

Discussion: 

• How many of you heard of wraparound before?  

• What has your experience been like? 
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Note:  

If none of the learners have experienced a CFT you might consider offering 
context by sharing a brief story about a family’s experience.  

Discussion:  

•How many of you have participated in a CFT?  

•What was that experience like?  

•What did you notice about the youth and family’s participation?  

•How has the CFT differed from other meetings you may have attended? 
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Note:  

This slide offers short definitions of each core value using click through animations. First, the slide is shown as a 
two column list of values. Then a first click reveals the definition of Family voice and choice. A second click 
conceals it, then a third click reveals the definition for Team based, etc, until all definitions are revealed and 
concealed.  

It’s a good idea to use this opportunity to ground learners in some of the more abstract concepts connected 
to wraparound. For example: 

Discussion:  

• Imagine you’re at a park with a 12 year old boy. You decide to play basketball. How could you 
demonstrate wraparound’s strengths based value in that interaction? 

• Imagine you’re at a fast food restaurant with a 6 year old girl. She’s having a difficult time; unable to sit still, 
yelling and throwing food. How might you operationalize wraparound’s unconditional care value in that 
intervention? 

OR, you could try to help learners relate these values to their own lives. For example: 

• What does collaboration look like in your family? 

• In what ways are you or your friends connected to your community? 

• Who do you rely on when the chips are down? What would life be like if you didn’t have that person/those 
people to rely on?
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Note: 

This is a good opportunity to break down the specifics of how respite providers are 
assigned at your agency. For instance, are staff matched based on location? A 
specific skill or area of expertise? Provider preference? A particular age group? 
Take the time to describe your agency’s process and share a “typical” scenario 
as an example. 
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Adapted from:

Strengthening the Fabric of Family Through High Quality Respite Care
Magellan Health, Inc
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Note: 

Learners will likely be interested in this slide as it offers a first glimpse of what’s 
expected of them. Be sure to encourage questions and lots of discussion. 

Discussion: 

•What do you all know about trauma? What are some examples of traumatic 
experiences? 

•Who knows what mandated reporting means? What are some things we are 
required to report? 

•What kinds of interests might you have in common with a teenager? How about 
a younger child? 

•How creative are you? How many different activities can you imagine for a 12 
year old boy who hates sports? Or an 8 year old girl who likes board games?
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Note: 

Let learners know this isn’t an exhaustive list.  

Discussion: 

•Who do you think creates the crisis plan?  

• Is it easy or hard to not personalize refusals or challenging behaviors? Why or 
why not? 

•What types of behaviors might you have to consider refraining from in front of 
youth? (Briefly discuss smoking, using cuss words, discussion of religious practice, 
clothing, etc.)
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Note: 

There are 13 slides in this module. It’s primary purpose is to discuss culture in a 
broad sense, including how to learn as much as you can about the family by 
approaching them with a sense of respectful curiosity. 

There are two practice opportunities in this section; one designed to check 
understanding about how “family-directed services” plays out in practice, and 
another that introduces the intake forms. These sections should be reviewed 
carefully, leaving considerable time for questions.  

This module should take 60-70 minutes to complete.
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Adapted from:
ohana coaching, llc, 2010

16

Note: 

This slide begins the discussion of family culture. It reveals graphics depicting families engaged in 
various activities, and should be delivered this way: 

First, photo of a young girl blowing bubbles: Now we’re going to talk about family culture. What 
are some ways we can learn more about a particular family’s culture? In what ways are culture, 
values and preferences expressed by individuals and families? (Responses will likely be varied as 
there are many ways family culture manifests. One way, perhaps the one most closely related to 
the respite intervention, is how families spend their time together. Help learners connect what they 
learn about family preferences around how they spend their free time with the respite provider’s 
role.) 

Click through reveals a six photo array: Here are some photos of families enjoying activities with 
one another. It’s our responsibility to be curious with youth and caregivers about what hobbies 
they enjoy or how they relate to each other in their everyday lives. 

Click through reveals a single photo that remains: Lead the group in a grounding discussion by 
asking them about their family’s own unique culture. Be prepared to help support the conversation 
by sharing related personal examples, or examples of families served. 
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Adapted from:
ohana coaching, llc, 2015

Note:  

This slide attempts to generate discussion about 1) how their lived experience 
might affect families’ readiness or enthusiasm about engaging with new helpers; 
2) the types of emotional challenges common to families who have managed the 
burden of being ineffectively or improperly served; 3) how an understanding of 
families’ experiences might shift the way learners approach the families they 
serve.  

Discussion: 

•This information is a glimpse into the experience of families like the ones you’ll be 
serving. What stands out for you? Can any of you relate to some of these points? 

•How might this information influence how you approach a family to get to know 
more about them? 
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Adapted from Insoo Kim Berg, 2002
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Note: 
This slide and the next describe how respite providers must approach every family 
they serve. Oftentimes families who are overburdened or multi-stressed are 
challenging to engage. These two slides invite learners to remember that 
facilitating a connection is their responsibility, not the family’s, and that good 
engagement begins with an assumption of positive intent. 
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Adapted from Insoo Kim Berg, 2002
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See previous note.
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Appalachian Family Innovations, (2003)
 Partners in change: A new perspective on child protective services
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Note: 

This slide discusses what considerations are necessary for individuals to forge a 
successful partnership. It’s important to mention that these are requirements for 
both partners; the family and the respite provider. 

Discussion: 

•Think about what you’d require from someone who was assigned to help you? 
How would someone go about building trust with you? 

•What does “judgement can wait” mean as it relates to this intervention? (Be 
clear that judging someone for past behaviors is different from assessing whether 
the child or family is currently at risk.)
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Note: 

These next three slides characterize potential relationship dynamics between the respite provider 
and members of the family. In general, the goal is for the learner to determine which dynamics 
are problematic or desirable, and why.  

It’s common for providers in youth support or respite provider roles to align more closely with the 
youth and their experience as opposed to the parent or caregiver. This discussion is an important 
reminder of how to establish relationships that are more conducive to a successful outcome.  

This slide depicts a dynamic in which the respite worker creates two separate relationships - one 
with the youth and another with the parent or caregiver. The trainer should ask the group: “Is this 
your goal when working with a family?” 

A click through reveals a graphic confirming that this is NOT a desirable dynamic. At this point the 
trainer should ask, “Why not?” Ideally learners will notice that there is no connection between 
parent and youth. 
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Note:  

In this dynamic the graphic suggests that a respite provider might align with the 
youth as an advisor or advocate. In that case, they would band together and 
relate to the caregiver as a single unit. Again, the trainer should ask if this is the 
preferred relationship dynamic between a respite provider and a family. Again, a 
click through will reveal that this is another undesirable outcome. Respite providers 
should not function as advocates or advisors for youth, particularly when their 
advocacy or advice contradicts the parent or caregivers.
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Note:  

This graphic signifies the respite provider working directly with the parent or 
caregiver in service of the youth. The trainer should clarify that respite is a parent-
directed, family-centered intervention. Our role is to support a healthy relationship 
between parent and child. (aka Kids are safest when adults are in charge - Ross 
Greene.) The trainer should clarify and reiterate that respite providers serve the 
youth in their care by strengthening their families.  

It’s not uncommon for this slide to raise questions or concerns for learners. Again, 
many come to this work feeling a stronger kinship with the youth than with the 
parent or caregiver. If questions arise, the trainer should spend some time 
responding or addressing unease. An example might help to clarify this point 
further.   
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Let’s practice!

What would you do?

24

Note: 

Trainers should review this slide carefully prior to delivering the content.  

The practice requires that learners discuss the brief scenario then share some potential responses. The trainer should prompt 
learners by offering these suggestions: 

• Keep in mind that the goal of this intervention is to engage Roland.  

• Invite learners to imagine being Roland themselves. What reaction would they hope for? What reaction would keep 
them coming back? 

• Also, keep in mind that there is no one right answer.   

Discussion:  

• How would you determine which behaviors to respond to in the moment?  

• How would you balance your responsibility to abide by Roland’s mother’s wishes while building a relationship with Roland 
at the same time?  

• What actions could, or should, you take? 

Note: 

It’s likely that learners will find this practice difficult, and there is no one correct answer for how one should proceed. This 
content must be delivered in a way that acknowledges two seemingly conflicting priorities, that 1) Roland should be 
supported in a way that is focused on earning his trust, and 2) Roland’s mother’s wishes should absolutely be respected. 
The most successful responses will somehow reflect both. 

Also, perhaps the best answer would be to help learners understand the value of being proactive. Roland’s mother would 
likely have expressed this preference during intake. At that point, the respite provider might have engaged her in 
conversation to highlight their competing responsibilities. Problem-solving with Roland’s mother prior to this incident may 
have offered additional support to help guide their actions.
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Adapted from:
ohana coaching, llc, 2010
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Note: 

This slide presents ideas for connecting with families during intake. Review as 
many as you like to give learners an idea of the types of behaviors they should 
demonstrate when first engaging the family. 

Discussion: 

Ask, “Which ones stand out for you?” and encourage learners to share their own 
ideas about what successful engagement might look like for parents AND for 
youth. Other useful questions might include: 

• If someone were trying to connect with you, what kinds of attitudes or 
behaviors would you like to see? 

• If you were in the parents’ shoes, what would you need to know, see or feel 
that would help you trust someone who wanted to spend time with your child? 

• What are some things you might do that would “turn off” a youth or family?
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Note: 

This slide should prepare learners for the upcoming activity. Set them up for 
success by using these prompts to talk about your agency’s best practices for 
engagement, enrollment and intake. 
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Let’s practice!

Note: 

There are 5 forms in the provided documentations packet. They are: 

Orientation Form, Transportation and Safety Checklist, Child/Youth Information Form, Systems Information Form, Crisis Plan 

Combine these forms with any that are required by your agency to be completed during intake.  

As relates to the forms in the documentation packet, learners will benefit from a review of each form and a brief 
description of its function. For example: 

The Orientation Form allows the respite provider to share information about him/herself to encourage trust building and 
help put the family at ease. If learners ask why their information should be shared with the family remind them they are 
entrusting their children to you, and ask what level of trust would you need with someone who wanted to do the same. 

The Transportation and Safety Checklist provides the parent with information about the providers’ level of transparency, 
judgement and fitness for the job. Learners should reassure families that they are fully vetted by your agency. 

The Child/Youth Information Form provides a template for sharing useful information about the child. Providers should tell 
families that answers will help providers make good choices when choosing activities. 

The Systems Information Form helps the provider understand who else is involved in the child’s care. This information is useful 
because it should alert the provider to other potential restrictions re: community-based activities for a youth. Encourage 
providers to gather this information from the wraparound facilitator first, and then simply confirm it with the family.  

The Crisis Plan will be reviewed at another point in the training.  

Discussion: 

Consider which training strategies would be most useful in cementing knowledge about the proper use of these forms. For 
instance, trainers might demonstrate the intake process using the forms as a guide. Or, they might encourage role plan in 
dyads with a debrief by the larger group. One strategy would be to ask learner what type of activity might help them most. 
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This module is 11 slides long. The purpose of this module is to help learners 
understand the motivation behind behavior, particularly as it relates to previous 
life experiences, including trauma.  

There are two practice opportunities in this section. The first - called Why Would 
Anyone Act That Way? - starts the module off. See the following slide for 
instructions on how to facilitate that practice.  

Content in this module is largely derived from the work of Ross Greene, PhD 
(www.livesinthebalance.org), including his book The Explosive Child, and Stuart 
Ablon, PhD (www.thinkkids.org).  

This content should take 45-50 minutes to deliver.
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Let’s practice! 
Why Would Anybody Act that Way??

29

Note: 
Allow approximately 20 mins for this activity for group sizes 15-20. 

Supplies:  
Pre-printed scenarios included in this training packet (or ones of your own choosing), large Post-It paper, tape (to attach paper to a wall or flat surface), markers, 
clock or timer.  

Instructions:  
Separate into groups of 3 or 4, ensuring all groups have equal numbers. Place each group in front of a large Post-It note attached to the wall. Instruct each group to 
identify a writer and a reader. Ensure the writer has a marker. Allow the reader to choose one scenario (should be folded so content can’t be read) and instruct the 
group not to look at the scenario until you say Go.  

Once scenarios have been passed to all groups, let everyone know that you will set a timer for three minutes. When you say Go, each group will read their scenario 
and brainstorm as many possible answers to the question it raises. The goal is to record as many responses as possible. (In order to inspire competition, tell the groups 
that the record for highest number of responses is 37 in three minutes.) For expediency, the reader should read the scenario and the writer should capture 
everyone’s brainstormed ideas. The lists should not be numbered.  

Tell the group that you will announce when time is up. At that time, all players will return to their seats except for the reader who will, once prompted, read the 
scenario and all their group’s responses.  

The trainer will capture the total number of responses on a separate sheet of paper. Label each group with a number, and as each reader is listing their team’s 
responses, the trainer will tally (4 slash marks plus a 5th, diagonally). Once all responses have been tallied, the trainer will declare which group has won.  

Discussion: 
At this point, the trainer should ask the group Why would we have chosen this activity to begin our discussion about behavior?  

You’ll likely get a variety of responses but, in general, the goal of the activity is to illustrate that there are many reasons why a person might choose a particular 
behavior. None of us can be certain why a person might choose a behavior simply because we are not that person. Also, while it’s true that all behavior has a 
purpose or function, that purpose or function is not necessarily known to the individual with the behavior.
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Note: 
This idea introduces the concept of “big behavior.” The purpose of using this term 
is to de-emphasize the behavior itself in favor of emphasizing what inspired it. 

Here’s an excerpt from the book The Explosive Child that describes this concept: 
What if the kids were responding the only way they knew how, given the conditions they found 
themselves in? Solving problems and responding to life’s demands requires thinking skills. If a child 
doesn’t have the skills to handle a problem or expectation adaptively, the result will likely be some 
form of maladaptive or challenging behavior. The particular form of maladaptive behavior 
(aggression, screaming, whining, defiance, shutting down, crying etc) is not important. What is 
important is identifying the the demands that trigger the child (we call these triggers and unsolved 
problems) and the skills the child lacks that s/he would need to handle those unsolved problems / 
triggers more adaptively (we call these skill deficits).
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Note: 

Modern behavior theory helps us understand that what we have long understood to be 
intentional misbehavior amongst children with complex and enduring needs is not 
intentional at all. Instead, the behavior represents a lack of skill vs a lack of will, aka, Kids 
do well if they can. - Ross Greene, PhD 

These working assumptions are infused in the wraparound process and supported by 
CSoC and Magellan Health. As such, respite providers must be aligned with these 
assumptions in order to work effectively with this population. However, trainers should be 
mindful that these statements may be perceived as provocative. Learners should be 
encouraged to follow the content in this module carefully and ask for clarification as 
needed. Trainers should roll with resistance and encourage learners to remain curious and 
open-minded. 

Discussion:  

• What is your impression of these assumptions?  

• How are your personal beliefs aligned or in conflict with these assumptions?
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Note: 

An unmet need is sometimes referred to as a “hole in the heart.” An unmet need is a 
person’s internal motivation to see, have, feel, know or see something.  

Needs answer the question “why?”, as in, “why would anyone act that way?” 

• e.g., needs to feel heard vs needs to stop yelling at his brother 

Needs change infrequently (“a need is a need until it’s met”) 

• e.g., needs to feel safe at school, needs to know love doesn’t have to hurt, etc 

Needs give way to many possible solutions  

• e.g., needs to to know she has the means to provide for her kids vs needs a car to 
get to work 
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ohana coaching, llc, 2010, 2018, 2020

What might Chris need?

33

Note: 

This slide contains animations and should be presented in the following way: 

First, Chris’s story, part 1. Chris is a youth that has been served in a wraparound 
system. At first, this is all Chris’s team knew about him.  

Click through to reveal What might Chris need and ask learners what some of the 
holes in Chris’s heart might be? Acknowledge and support their perceptions. 
Then, click through to reveal Chris’s story, part 2. Ask learners again what they 
perceive Chris might need.   

Trainers should note that needs discovery is a developmental process. In this case, 
helpers had to be persistent over a long period of time to learn some very 
important things about Chris’s life.  
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Note:  

This slide contains animations. A click through will reveal each need. These are the 
needs that informed Chris’s wraparound team who, once they understood him 
more fully, were able to develop a plan to help him. 
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Discussion:  

•For the average adult, how might these needs manifest behaviorally? (Example, 
an adult needing safety might carry pepper spray or a person seeking love 
might place a profile on a dating website.) 

•How might a child with a history of trauma express his or her need to feel loved? 
To feel safe? 

•How might a child who needs to know he/she is valued express that need 
behaviorally? 
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Adapted from:
ohana coaching, llc, 2010
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Note:  

Here are some examples of the need/behavior connection. Ask learners for more. 
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Note: 

The trainer should review information at the National Child Traumatic Stress 
Network for additional context about children and trauma. 

37



Adapted from: Strengthening the Fabric of Family Through High Quality Respite Care
Magellan Health, Inc
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Note:  

See previous slide.  

Discussion:  

Trainers are encouraged to be well prepared emotionally for this section.  

Encourage learners to share what they know about trauma. Ask them for 
examples of traumatic experiences wraparound youth may have experienced. If 
learners disclose personal traumatic experiences, listen for as long as feels 
appropriate, then invite the learner to continue processing with you privately.  
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Let’s practice!

Let’s hear more about Roland…

39

Remember Roland? 

Note: 

This slide is a placeholder and features an animation. First click removes the 
Remember Roland? banner. The second click reveals the primary content.   

Discussion:  

Remind learners about the previous discussion about Roland, including key points. 
Remind them that it was difficult to determine how to “appropriately” respond to 
Roland’s behaviors initially, as it typically is when behaviors come out of the blue.  

The following slide reveals more context about Roland. 
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What does Roland need?

Note: 

This slide provides the learner with additional information about Roland’s life and 
family situation. Ask for a volunteer to read the slide aloud.  

Discussion: 

Ask learners to hypothesize about what inspired the behavior described on the 
previous slide. Encourage them to frame the needs into needs statements, as 
illustrated in the Chris example. Be sure to make the following points: 

•We are not experts on the needs of others. Context does help us put ourselves in 
the person’s shoes and guess, but needs are only a guess unless endorsed by 
the person.  

•Needs discovery is developmental. As information is shared over time, we 
become increasingly clear about not only what drives the behavior but also 
what works to relieve it.  

40



41

Module 6 contains 13 slides. Its purpose is to review potential safety concerns and 
problem-solve how they might be addressed. Prior to training this module, trainers 
are encouraged to review their agency protocols around managing such safety-
related issues such as incident reports, mandated reporting, etc.  

In order to cover the content effectively, this module will take 50-60 minutes to 
train. 
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“What makes a situation scary is not when a 
child has behavioral problems, but when 

the adults don’t know what to do about it.”

James Kling,
Alternative Teaching, 2018

42

Discussion: 

Invite learners to discuss this quote and answer the question, “Why would we 
begin our discussion about safety with this quote?”
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Note: 

This slide is designed to 1) give respite providers a sense of the situations they 
might encounter, 2) give them space to problem solve and receive feedback, 3) 
allow them to learn from their peers and 4) understand there isn’t always a single, 
correct response to any particular challenge. 

Discussion:  

Invite learners to talk through how they might handle the situation described on 
the slide. As they problem-solve, ask the question: “Do you think this situation 
represents a crisis?” Learners who answer yes to that questions should be 
encouraged to describe why. Invite learners to share feedback with each other 
during this section.
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Note:  

Again, this slide is designed to 1) give respite providers a sense of the situations 
they might encounter, 2) give them space to problem solve and receive 
feedback, 3) allow them to learn from their peers and 4) understand there isn’t 
always a single, correct response. 

Discussion:  

This time, ask learners more pointed questions about how they might respond. 
Introduce new discussion by asking, “What are some things you could do that 
would definitely make the situation worse?”
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Note: 

This slide serves the same purpose as the others. During this section the trainer 
should invite comments and even disagreement.  

Discussion: 

The trainer’s should evolve from slide to slide. Spark discussion about this scenario 
by asking, “What makes this scenario different from the other two?” Encourage 
out-of-the-box thinking and the free exchange of ideas among learners.
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The common denominator?

46

Note: 

Again, this slide serves as a reminder of information shared during the previous 
module. It features an animation; on first click the common denominator content 
slides in. 

Discussion: 

Now that they’ve experienced more of the training, ask learners what they 
thinking about these statements - look for shifting ideas and perspectives. Ask 
learners to talk about stress and its relationship to big behavior.  

•“What is the correlation between stress and behavior?”  

•“ How would behavior change in response to stress increasing or decreasing?”  

•“What types of interventions, in general, might increase stress?” 
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47

Note:  

Use this slide to help learners relate to the youth’s experience during big 
behaviors.  

Discussion: 

Invite learners to share their reflections with the larger group. 
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When confronted with behavior 
you didn’t predict

or don’t understand, 

the first step is:

48

Note:  

This slide introduces several important pieces of information which should mirror 
your agency’s policies regarding crisis response. Review those policies prior to 
training the content on this slide.  

Discussion: 

Learners should be actively engaged by this point in the training. Spend time on 
this slide and leave space for them to ask questions. Ask for examples of points 1, 
2 and 3 on the right, e.g., 

•Have you ever worked with a youth and did something you know made the 
situation worse? 

•Have you ever taken someone else’s behavior personally? 

•Does anyone have a guess about what the difference might be between a 
concern and a crisis?
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49

Note: 

The information is key to understanding whether or not a respite provider should 
immediately respond to challenges or big behaviors. The next slide provides 
examples, but it will be important to check for understanding before the 
discussion proceeds.
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Let’s practice!

X

X

X

X

X
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Note: 
This slide contains animations. One click will reveal the answer to each statement.  

Discussion: 
Complete this practice as a large group so learners can hear and learn from each 
others’ responses. Work through any disagreements by asking the following questions: 
• In that situation, is the child in control or out of control? 
• In that situation, is the child’s health or safety an immediate threat? 
• What action would you take if the child were yours or someone you love? 

Invite learners to talk through any feelings of discomfort. It may help to share an 
example from the trainer’s experience. It’s important that this information is 
thoroughly understood before the group moves on. 
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51

Note: 

Wraparound intentionally de-emphasizes behavior in order to emphasize need. 
The theory is that if we focus on the message, we may never understand why the 
message is being sent. This can be a difficult concept for some to grasp, so 
working through questions or feelings of discomfort might be necessary. 

Discussion: 

Spend time on this slide highlighting each of the points. Use questions like the 
following to inspire discussion: 

•If crisis is a reaction to an event, who’s the person who can change or resolve 
the situation? 

•Why relief? What is the person seeking relief from? Then, reiterate: how would 
you or do relieve yourself of stress?  

• If our goal is to prepare for a crisis BEFORE it occurs, what do we need to know? 
What types of questions should we be asking, and when?
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Note:  
This straightforward slide might benefit from an example or two. 

Discussion: 
• “What are some ways you know you’re under stress?”  
• “What kinds of things exacerbate stress?” 
• “What relieves it?”  
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Discussion: 

Emphasize the last point, as the following practice will be a role play on crisis 
planning.  
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Let’s practice!

Note: 

This slide contains an animation. Once click will reveal the instructions.  

The Crisis Plan should be completed with the parent/guardian at the intake. The youth should be 
included with 1) caregiver consent, and 2) if all parties believe that being included in the activity 
will feel supportive to the child. Under no circumstances should the development of a crisis plan 
inspire friction or harm to the parent/youth relationship.  

Discussion: 

Review the plan template and the example with the large group. Answer any questions. Then, split 
the group into triads and assign roles for each. Give the group instructions to use information 
already provided and extrapolate when necessary - the goal is to practice the method. Check in 
with group members frequently to ensure that they’re practicing as instructed. Allow 15 minutes for 
the discussion and development of the plan. Consider asking the triads to switch roles halfway 
through. 

Once plans are complete, require each smaller group to read their plans out loud. Ensure that 
each triad gets feedback on their plan from the larger group, and from the trainer on the process 
of creating the plan. Invite questions and discussion.  
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This module contains 16 slides. There is no practice at the end so the trainer should 
ensure that learners are fully engaged in the discussion.  

The purpose of this module is to help learners understand how to respond to big 
behavior.  

This content should take 45-50 minutes to train. 
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Discussion: Share a story from past experience (or from your own life) to illustrate 
this point. Ask learners to add to this list, based on their own experiences or their 
own lives. 

Also, cue learners by asking what the most important factor is that’s not on this 
list? Hope that they respond = UNMET NEED. :) 

Remind learners that the team’s understanding of the child’s unmet needs will be 
found on the Plan of Care and confirmed by the caregiver and/or the youth. 
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Note:  

Invite discussion on this and other slides in this module.  

Discussion: 

•What stands out for you here, and why? Highlight the last bullet and ensure 
understanding before moving on.
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58

Discussion: 

Again, ask learners, “What stands out for you here?” to encourage reflection.
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Note: 

This slide contains an animation. One click reveals the first bullet point, which 
introduces the content. 

This slide sets up the primary tool respite providers should use to determine what 
action to take when confronted with big behavior. Three opportunities to use this 
framework will follow. 

Discussion:  

Ensure that learners understand the framework, below. 

What are the important things to remember about this person and their history? 

What happened when the situation went wrong? 

What caused the stress and what does the youth need to resolve it? 

What actions could I take to address the need and reduce stress? 
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Note:  

This slide introduces an example of how to use the framework. Trainers are 
strongly encouraged to practice these slides in advance.  

Discussion: 

Ask a learner to read the content. 
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Potential action: Escalating? Deescalating?
Ignore the bystanders and bend down to speak softly and slowly to Tana. X

Tell the bystanders to mind their own business and continue to the car. X

Invite Tana to come with you back into the mall so you can both take a 
breather. 

X

Ask a bystander to call your supervisor for you. X

61

Note: 

This slide contains multiple animations. Single clicks will reveal information in order. For example, the first click 
will reveal the needs statement. Note that the handouts version of this training does not include the content. 

Discussion: 

Work with learners to “fill out” the information on this slide. First, “What’s the stress?” invites the learners to 
share their guesses about what Tana’s unmet need might be. Invite them to hypothesize aloud by asking,  

• Why would Tana act the way that’s described on the last slide? Make sure that learners understand that 
you’re looking for their guesses about what Tana’s internal motivation might be.  

Once that information is revealed, the next three clicks will reveal the headings “Potential action,” 
“Escalating?” and “Deescalating?” The goal is to reveal to learners what information you’re looking for. Tell 
learners you’re going to reveal some actions a respite provider might take to respond to the situation. As you 
reveal each action, invite learners to say out loud whether they believe the action will escalate or 
deescalate the situation.  

Pause after revealing each action to ask learners whether they think the action will make the situation better 
or worse. Work through the content this way through the four potential actions. Afterwards, ask learners to 
process the information with you. 

• What do the actions that work have in common? What about the ones that don’t work - what do they 
have in common? 

• Choose one escalating potential action and ask, “How could this be changed into something that might 
work better?”
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Note: 

This slide provides a second opportunity to learn and practice the framework. 

Discussion: 

Again, ask a learner to read the content. 
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Potential action: Escalating? Deescalating?
Drive LaRon home in silence and call your supervisor once you drop him off.

Try to engage LaRon into telling you what’s wrong with him.

Apologize in case your earlier approach was frustrating or overwhelming. Ask 
LaRon if it’d be ok for the two of you to try again to make some plans.

Tell LaRon you were looking forward to spending time together. Ask if he has 
any ideas about how you two might salvage the day. 

63

Note: 

Again, this slide contains multiple animations. Single clicks will reveal information in order. Note that the handouts version of this 
training does not include the content. 

Discussion: 

The first click would normally reveal the needs statement. However, in this example, the trainer should guide learners in 
hypothesizing what LaRon’s need might be. Lead learners in that discussion by asking “Why would any person act the way LaRon is 
acting?” Encourage brainstorming and authorize all responses that describe internal motivation. If necessary, frame responses into 
needs statements, which begin with LaRon needs to see, feel, have or know. Here are some examples: 

• LaRon needs to feel understood.  

• LaRon needs to see that others can be patient with him. 

• LaRon needs to have choices, no matter how long it takes him to make them. 

• LaRon needs to feel a sense of control.  

In the next section, information reveals as it did on the previous slide. However, this time the answers are not provided. Lead 
learners in a discussion about what the answers might be based on their understanding of LaRon’s needs. In general, the answers 
you’re looking for are: 

Drive LaRon home… likely deescalating, but why? Does it lead to an outcome that furthers the relationship? 

Try to engage… likely escalating. Ask learners to tell you why. 

Apologize in case… likely deescalating, and a good approach. Ask learners to explain why. 

Tell LaRon you… again, likely deescalating, theoretically the best response. Encourage discussion about this response and the 
slide in general. 
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Note: 

This slide provides learners a third and final opportunity to learn and practice the 
framework. 

Discussion:  

Again, invite a learner to read the content.
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Potential action: Escalating? Deescalating?
Idea? X

Idea? X

Idea? X

Idea? X
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Note: 

Again, this slide contains multiple animations. Single clicks will reveal information in order. Note that the handouts version of this 
training does not include the content. 

Discussion: 

The first click would normally reveal the needs statement. Again, the trainer should guide learners in hypothesizing what Jose’s need 
might be. Again, lead learners in that discussion by asking “Why would any person act the way Jose is acting?” Encourage 
brainstorming and authorize all responses that describe internal motivation. Again, if necessary, frame responses into needs 
statements, which begin with Jose needs to see, feel, have or know. Ideally, learners should become more proficient in needs 
hypothesis at this stage.  

Here are some examples for Jose: 

• Jose needs to feel loved.  

• Jose needs to know he’s worthy of love. 

• Jose needs to feel accepted. 

• Jose needs to see it’s ok to trust those who want to help him. 

In the next section, information reveals as it did on the previous slide. Again, no answers are provided. Lead learners in a 
discussion about potential actions a respite provider might take.  

As you move to the next section, challenge learners to provide specific examples of actions that would escalate the situation, 
then two more that would likely deescalate, then a fourth that would escalate based on their hypothesis of Jose’s needs. The 
goal here is to help learners: 

• Practice identifying unmet needs. 

• Practice thinking about what the motivation for the behavior might be before they decide how to respond. 

• Practice thinking about how their own actions meet/not meet the need the youth is expressing through his/her behavior.  

• Practice thinking critically about what they can do to help the youth feel safe and supported throughout the visit.
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Discussion: 

Ask learners why this quote would have been selected to illustrate the discussion. 
How might it apply to our choices about how to respond to behavior and to our 
work in general?
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The youth can’t tell you why, 
so data collection is up to you. 

Note
The y

67

Note: 

This straightforward slide intends to forewarn learners that youth react differently after big 
behavior. However, one commonality is that youth typically don’t want to process 
afterwards. 

Discussion: 

The trainer should make the following points: 

• Requiring a youth to answer questions during or immediately following big behavior will 
likely escalate the situation. 

• Big behavior is a result of the youth not being able to respond to the situation they find 
themselves in. They can’t speak their frustration/fear/anger/loss so the behavior sends 
the message. As such, they aren’t likely to know why they did something in or 
immediately after the moment.  

• Given that reality, it’s up to the respite provider to try and figure it how and why the 
behavior happened. Once the stress has been reduced, brainstorming is encouraged. 
A respite provider’s perception of unmet need is not valid until the youth and/or 
caregiver endorses it. 
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68

Note:  

This slide offers suggestions for how respite providers might learn more about big 
behavior. These useful questions should be posed to the caregiver during intake, 
perhaps during the development of the crisis plan.
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Note:  

These questions might be useful if posed to the youth once trust is established and 
while the youth is in a calm and relaxed state.
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Note: 

Incidents of big behavior are typically stressful for the youth and caregiver. De-
brief may help facilitate further engagement and trust building. 
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Note: 

The respite provider should engage in self reflection following any incident of 
uncontrolled behavior. 

Discussion: 

Trainer should remind learners that they cannot control anyone’s behavior but 
their own. That being the case, the success of future interventions with the youth 
will require the respite provider to change their perception and behavior to 
accommodate youth. Learners should be encouraged to seek guidance from 
their supervisors and/or the wraparound team should they get stuck. 
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Note: 

The training concludes with a short quiz which does not appear in the training 
handouts. The quiz should take about 5-10 minutes to work through.
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Note: 

This slide contains animations. Clicks through to reveal the questions but no answers are provided. Require learners to put their 
handouts and notebooks away. Complete the quiz as a large group activity and use any incorrect answers to encourage further 
study or consultation with a supervisor. 

Discussion: 

Responses as follows: 

1. See slide 6 of the trainer’s guide. 

2. See slide 11 of the trainer’s guide. 

3. True. 

4. b, the parent/caregiver 

5. A need is the internal motivation, the reason a behavior occurs. See slides 30-34 for additional information. 

6. can. 

7. c, 99%. 

8. See slide 49 or the trainer’s guide. 

9. Responses are best when individualized, nevertheless, trainers should encourage specific responses. Trainers and learners should 
agree on the strategies chosen. Some examples might include: 

• Taking a break, Listening to music, Exercise, “blowing off steam,” Eating or drinking, Sitting in silence, etc.
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